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Recent studies have made it clear that significant differences in ability 
to improve student achievement exist among fully trained and 
experi­enced teachers. ]. E. Stone's paper argues that these differences 
refiect the education community's view that student achievement is 
not pub­lic education's highest priority. Rather, achievement is only 
one valued outcome among many, and it often suffers from 
inattention. 

The education community's priorities are consistent with ideals 
that have been taught in teacher training programs for decades, 
but especially since the sixties. They have come to constitute a 
pedagogical orthodoxy that the vast majority of educators treat 
as unquestionable. 

The pedagogical concepts in which teachers are indoctrinated 
shape the education community's preference for schooling that is 
relatively ineffective and inefficient. Teachers are taught that it is 
more important to use stimulating and engaging practices than to 
use effective ones. 

Teacher training and pedagogy is a topic that has not at­
tracted the attention it deserves-at least until recently. 
Now-because of studies like that of June Rivers1-it is be­
coming clear that despite all the teacher training, credential­
ing, and annual evaluations that teachers have undergone for 

1June C. Rivers-Sanders, "The Impact of Teacher Effect on Student Math 
Competency Achievement" (Ed.D. diss., University of Tennessee, 1999). 
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